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EXECUTIVE SUMMARY

, A comprehensive developmental career guidance and counseling program helps
students understand themselves, explore the career options available to them today and in
the future, and make realistic academic and career plans and decisions. It also results in
an increased interest in learning. The purpose of this guide is to assist those who want to
develop or improve their career development programs by adapting the best practices
from exemplars and other models and using standards suggested by national groups.
Relevant information includes the guidance and counseling framework that the National
Center for Research in Vocational Education uses for identifying exemplary programs,
benefits of comprehensive programs, national standards and state models, and an
inservice model for improving career guidance programs. Finally, resources to help in
the improvement process such as pertinent legislation, exemplary programs, references,
and worksheets are included.
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INTRODUCTION

Educators are constantly searching for better ways to serve students—from
striving for students to achieve academic and technical skills; to helping them understand
themselves and their direction in life; to meeting their emotional, social, and mental needs.
But educators must avoid creating a hodgepodge of uncoordinated and scattered pro-
grams and services characterized by unnecessary duplication of efforts and failure to
reach our nation’s diverse student population. Educational institutions should strive for a
comprehensive, developmental program designed to serve the identified needs of all
students. A coordinated, comprehensive program also ensures that weaknesses and other
problems can be easily identified and addressed. In light of recent violent episodes in our
nation’s schools, educators face increasing pressure to connect with every student. One
means of meeting this challenge is through the provision of a comprehensive develop-
mental career guidance and counseling program that serves K-12 students and those at
the adult level. Such a program will help students understand themselves, explore the
career options available today and tomorrow, make realistic academic and career plans
and decisions, and increase student interest in learning.

Background

This 1999 National Center for Research in Vocational Education’s (NCRVE)
Career Development Project was funded to (1) assist selected urban sites in implementing
comprehensive career development programs and (2) produce a guide on best practices
addressing the benefits from comprehensive programs, how others can replicate these
programs, and providing contact information for additional assistance and resources. In
order to accomplish the first goal, we designed a professional development program to
enhance the work of schools seeking to improve career development programs. This
guide is the fulfillment of the second goal.

The first steps in accomplishing both goals began by searching the literature on
professional development, school reform, and leadership for school change; conducting
focus groups; and meeting with the Project Advisory Committee both as a group and
through a number of phone discussions with individual members. In addition to the
Project Advisory Committee members, who are recognized state and national leaders in
the field of career guidance and counseling, U.S. Department of Education staff provided
guidance and attended at least one meeting of the Project Advisory Committee.
(Appendix B contains a list of the Project Advisory Committee members and U.S.
Department of Education staff who participated). The following organizations
cosponsored the professional development program:

* U.S. Department of Education
¢ American School Counselor Association

e Association of Career and Technical Education

i0
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«  Association of State Carecr Development/Guidance Supervisors

*  University of Wisconsin-Madison, Center on Education and Work

Since 1994, the Office of Student Services and the Career Development Project
at NCRVE's University of Illinois site has worked with the U.S. Department of Educa-
tion, and the organizations listed above to identify exemplary career development pro-
grams. To date, 24 programs have been identified. While there had been a concerted
effort to encourage other sites to adopt/adapt these programs and practices through
traditional inservice efforts, those efforts did not result in widespread adoption of the
identified programs.

During 1999, the Career Development Project focused on designing and imple-
menting an in-depth professional development program to assist schools to develop or
improve their comprehensive career development programs. Drawing from the research
on facilitating effective change in schools as well as our work on exemplary programs, the
staff developed an inservice program to help schools adopt or adapt the exemplary
programs and practices identified over the last five years. During the summer and fall of
1999, we field-tested the professional development model at three urban sites (San Diego,
Baton Rouge, and Miami-Dade public schools). In all, we worked with a total of 12
teams, each team consisting of 4-15 members. Chapter 3 contains information on the
inservice model developed through this project.

The material in this monograph is based on

+ our work in identifying exemplary career development programs at the NCRVE,
University of Illinois site.

* the exceptionally rich career guidance and counseling/career development literature
available today.

Overview

The purpose of this guide is to assist those who want to improve their career
development programs by adapting the best practices from exemplary career guidance
and counseling programs. We begin by presenting in Chapter 1 a definition of career
development, the guidance and counseling framework that the NCRVE uses for identify-
ing exemplary programs, and a short discussion of the benefits of comprehensive pro-
grams. Because most exemplary programs are based on researched and widely accepted
models, we present in Chapter 2 a summary of national standards and guidelines. We also
include an example of a state career guidance and counseling model.

In Chapter 3, we show the professional development model for improving career
development programs and strategies that schools can use as they implement their career
development program plan or improvement effort. Chapter 4 includes a variety of resources
for developing or improving programs. Finally, the worksheets participants used during
workshops to plan better career development programs are included in Appendix A, and a
listing of the Project Advisory Committee members and the U.S. Department of
Education staff is included in Appendix B.
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CHAPTER 1. CoMPREHENSIVE CAREER
DeVELOPMENT PROGRAMS

It is generally accepted that career development is a lifelong process which
incorporates general education, occupational training, and work, as well as one’s social
and leisure life. According to the National Career Development Guidelines (Kobylarz,
1996; NOICC, 1989), a career guidance program . ..

« is identifiable but integrated with other programs within the institution.

«  enhances the career development knowledge, skills, and abilities of all students by
establishing program standards.

«  uses coordinated activities designed to support student achievement of the standards.

. supports the delivery of the program through qualified leadership; diversified staff-
ing; adequate facilities, materials, and financial resources; and effective management.

« is accountable, with evaluation that is based on program effectiveness in supporting
student achievement of the career guidance and counseling standards. (N OICC, 1989,

. p. 1)

Gysbers and Henderson (1994) submit that guidance programs (1) have charac-
teristics such as student outcomes, activities, and processes to assist students in achieving
these outcomes, professionally recognized personnel, materials and resources, and
evaluation techniques; (2) are developmental, providing activities on a regular, planned,
and systematic basis to assist students to achieve specified competencies, and comprehen-
sive, providing a full range of activities and services such as assessment, information,
consultation, counseling, referral, placement, follow-up, and follow-through; and (3)
feature a team approach in which all school staff are involved (pp. 31-32).

Clearly, good education programs have elements other than those directly related
to the program activities. Elements such as administrative support and parent involve-
ment may not always be apparent but are usually an integral part of good programs.
Thus, the National Center for Research in Vocational Education (NCRVE) researchers set
forth the following criteria as a framework for identifying or developing exemplary
career development programs (Maddy-Bemstein, 1994; Maddy-Bemstein & Cunanan,
1995; Wermuth & Phelps, 1990).

The Guidance and Counseling Framework
The framework for identifying exemplary guidance programs consists basically

of four clusters of components: (1) program delivery, (2) the collaborative and articula-
' tion efforts, (3) the leadership and support given the career guidance and counseling
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program by the institution (c.g., school principal, community college administration.
policies that support the program), and (4) cvaluation (sce Table 1).

Most of the first set of components—Career Guidance and Counseling Program
Plan—are adapted from the National Career Development Guidelines (Kobylarz, 1996,
NOICC, 1989). According to a Department of Labor publication,

there is widespread agreement that career guidance, properly imple-
mented, addresses three broad competency areas involved in the career
development process. [The author notes these competency areas abound
in the literature and are reflected in the National Career Development

Guidelines.] Ideally, career guidance programs will enhance:

. Self-knowledge and self-awareness: Conscious examination of
personal values, interests, and goals [including the assessment

program};

«  Educational and occupational exploration: Presentation and integra-
tion of information and experience; and

. Decision-making and career planning: Understanding the interrela-
tions between the self and the world and developing skills to make
realistic choices and rational decisions. (Allum, 1993, p. 9)

Chapter 2 contains information on the standards and guidelines for career devel-
opment programs. While addressing the needs of diverse student populations should be
inherent in all the elements of exemplary guidance programs, the two other components
in this cluster are included to emphasize the need to serve all students. In addition,
support services (€.g., peer counseling program, volunteers) and a strong career informa-
tion delivery system enrich guidance programs. ' ‘

The second group of components—Collaboration, Articulation, and
Communication—stresses the significance of forging strong partnerships with parents,
businesses, teachers, and community organizations. Effective career guidance and
counseling programs have substantial community and business support.

The third set of components—Institutional Support, Leadership, and Program
Evaluation—are typical of any good program. Such programs have strong administrative
support, financial assistance, a comprehensive professional development program, and
qualified personnel.

The final group of components—Evaluation—is also typical of outstanding
programs. Assessing and evaluating program effectiveness must be continuous and
include a variety of techniques. Formal follow-up of program completers and early
leavers is necessary for program improvement.

13




TABLE 1

NATIONAL CENTER FOR RESEARCH IN VOCATIONAL EDUCATION’S

COMPONENTS OF EXEMPLARY

CAREER GUIDANCE AND COUNSELING PROGRAMS

A. Career Guidance and Counseling Program Plan

1.
2.
3.

Assisting Students/Clients To Achieve Career Development Competencies
Addressing the Needs of Diverse Student Populations
Program Support Services

B. Collaboration, Articulation, and Communication

1.
2.
3.
4.

Family/Parental Involvement and Support

Faculty/Staff Involvement in Career Guidance and Counseling Program
Intra- and Interagency Collaboration

Collaboration with Business

C. Institutional Support, Leadership, and Program Evaluation

APl

Institutional Support

Facilities

Financial Support

Guidance Personnel Qualifications
Professional Development

D. Evaluation

1.
2.

Evidence of Program Effectiveness
Follow-Up of Program Completers and Noncompleters

Source: Maddy-Bemstein and Cunanan (1995), p. 14

Benefits of a Comprehensive Program

Why should schools develop a comprehensive career development program? What
benefits will the students get out of a comprehensive system? These are questions often
asked by teachers, counselors, and administrators and rightly so. Educators in recognized
exemplary programs assert that assisting students in their career planning is a common sense
approach to education. Comprehensive programs offer the following benefits to the students:

e All students are served—no one falls through the cracks. A comprehensive
program ensures that all students receive the attention/services they need com-
mensurate to their needs. These programs also help schools keep track of every
student so no one is overlooked or forgotten. The WE program at Zapata High
School, Zapata, Texas, uses the advocacy strategy to ensure that each and every
student has an adult advisor with whom they interact at least twice a week
throughout the year outside of their classes and other school activities (see Best
Practices: Advocacy on p. 6 of this guide). In other schools, mentoring and
similar programs offer students an adult role model and someone with whom
they can discuss issues confronting their daily life.

14
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»  Comprehensive systems address individual needs—not all students need the same
services. Although comprehensive programs offer a full range of activitics and
services, not all students need the same kind or level of services. These programs
use a variety of assessments to determine the student’s needs, as well as interests,
abilities, and aptitudes and can offer appropriate services. For example, some
students may need more one-on-one counseling, others may need help with post-
high school transition, while others may require referral to other service providers.

e Mismatch between students’ post-high school plans and the education/training
requirements of top jobs—necessitates good career education and planning.
Provo High School in Utah reports that 98% of its incoming freshmen indicate
they plan to get at least a bachelor’s degree and attend a university after high
school. Yet, only 30-35% of the students who graduate actually obtain
postsecondary education (Ward & Evans, 1998). The 1997 Digest of Education
Statistics, published by the National Center for Education Statistics, shows that
77% of 12 graders expect to go to college right after graduation; yet, only 50%
of them graduate. This points to a need for more guidance and instruction on
career planning—something that comprehensive programs do.

The National Career Development Guidelines: K-Adult Handbook 1996
(Kobylarz, 1996) further lists the following benefits of career development programs:
(1) reducing individual risks by promoting higher self-esteem and improving social
adjustment; (2) preparing individuals for the changing workplace by increasing their
understanding of the relationship between education and employment; (3) increasing
program accountability by evaluating program components through regular assessment of
individual achievement; and (4) promoting program coordination and articulation by
defining a sequence of delivery for program activities, reinforcing learning from previous
levels and reducing duplication of services.

In Muskogee, Oklahoma, the Tony Goetz Elementary School’s exemplary career
guidance and counseling program has a component called Job Experience Program for
Elementary Students (JEPES) (see boxed article Job Experience Program for Elementary
Students on p. 5 of this guide). After only one year of implementation, school staff
reported the following outcomes:

e 88% of the 4" and 5" grade students chose to be a part of JEPES, completed the
necessary paperwork, and were hired.

*  90% of the students felt this program helped them to be better students.

90% felt that this experience would help them make better decisions in the future
regarding career choices.

* 17% drop in behavior problems in just one year.

In addition, the school reports a 9.4% increase in math and 4.8% increase in
reading scores in the national standardized test.

The state of Utah began implementing a comprehensive guidance program model
in 1989 that strongly emphasized development of the Student Education Occupational

A Guide for Improving Career Guidance Programs
®
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Plan (SEOP). A total of 240 schools had implemented the model by 1998. The Office of
Education commissioned two surveys: the first in 1994 to gather detailed information
about actual SEOP practices and products, and the second in 1997 to determine the
impacts of more fully implemented comprehensive guidance programs on the SEOP
process and related indicators. The latter study concluded that more fully implemented
comprehensive guidance programs have had positive impacts on all aspects of the SEOP
process as well as other aspects of guidance in the schools. Successes were reported In
the following areas: placement of district and state SEOP policies, increased parent
support and involvement in the SEOP process, more available and accessible career
exploration activities, increased amount of time counselors spend working directly with
students, and increased student participation and interest in the SEOP process. Table 2
summarizes the benefits for students, parents, teachers, administrators, local boards of
education, business representatives, and guidance personnel that have been reported by
Utah schools implementing a comprehensive counseling and guidance program (Utah
State Office of Education, 1998).

— 3
Job Experience Program for Elementary Students (JEPES)
Tony Goetz Elementary School
Muskogee, Oklahoma

JEPES is a career awareness unit developed by school staff that integrates the National
Career Development Standards and school-to-work components with the Oklahoma State
Department of Education PASS objectives. A project designed to “employ” all students in

_ 4t-5th grades, itis a social studies unit that provides students with actual job experiences,
including the application and résumé writing process, interviewing, actual hiring, comple-
tion of time cards, and an actual paycheck. The unit helps promote school pride and
student responsibility, lowers discipline problems, and helps students explore school-
created jobs as possible career options. It also promotes positive social interaction
between students and the business world, thus fostering a better relationship between
school and the community.

Subjects Covered: Social Studies, Language Arts, and Math

National Career Development Guidelines Met: Competencies | - Xl

PASS Objectives Met: Social Studies: 4t grade—1V and VI, 5t grade—lll, IV, and V;
Language Arts: |, Il, and lil; Math: 1, 1i, I, IV, VI, Vill, and X

Age/Grade Level: 4th.5th grades

Activities: Students will research and learn about various careers; learn how to complete
necessary paperwork to apply for a job; participate in a job fair; have an opportunity to
apply, interview for, and work ata school-created job; learn how to complete and turn in
time cards relating to their jobs; receive, manage, and have an opportunity to spend their
student paychecks; and learn various job duties as well as general job requirements such
as punctuality, responsibility, cooperation, and teamwork.

Materials/Supplies Needed: Mock paperwork—cover letter to parents explaining the
program, application, résume, job descriptions, student time cards, payroll checks, or play
cash, interview sign up sheets, interview question sheets, and appointment cards. ltems
for students to purchase with paychecks may vary depending on students’ preferences—
privilege passes, pizza, toys, school supplies, and so on.

For more information about JEPES, contact Pam Bradley, Principal, 2412 Haskell

L Boulevard, Muskogee, Oklahoma 74403; (918) 684-3810.
\.

ey

16

sweiboig @oueping 1aase) Guiaoidwy Joj apINO ¥



BEST PRACTICES: ADVOCACY

by Carolyn Maddv-Bernstein, NCRVE, University of lllinois site,
and Velma Garza, Zapata High School

Background:

Zapata, Texas, is a rural border town in an economically disadvan-
taged area with a school system boasting a 0.6% dropout rate for 7"-
12® grades and a 94% attendance rate. The presence of a very support-
ive administration and caring teachers and staff make school a welcome
place for Zapata youth. Zapata High School is a school that has
consciously worked to try different ways to help students become
successful. School personnel have actively participated in initiatives
that promote a better school environment for the students.

Zapata High School is a recipient of the 1997 National Exemplary
Career Guidance and Counseling Program award from the National
Center for Research in Vocational Education and the U.S. Department
of Education Office of Vocational and Adult Education.

The Advocacy Program:

Zapata High School runs an advocacy program called WE. The
program is coordinated by the guidance staff but each teacher and
administrator serves as an advocate who is responsible for 13 to 17
students for the four years they are in high school. Groups are assigned
alphabetically by their graduating class. Teachers give up one confer-
ence period every two months to meet with their advocacy groups.
Advocacy meetings take place for 1Y hours every other week on
Wednesdays. The classes meet on a rotating period by period schedule
(e.g., first Wednesday meeting is held during the first period, second
Wednesday meeting is held during the second period, and so on).

During advocacy meetings, teachers and students work on the
career development curriculum and other age appropriate activities to
meet the career, educational planning, and social needs of every
student. The program uses a four-year developmental career guidance
and counseling plan/timeline. Several commercial curricula are used
that vary according to grade level. For example, teacher advocates
working with seniors use the A.PPL.E. Resource Guide: Applying
Practical Principles for a Lifetime of Employment. A variety of activity
books are also used to enhance the different curricula. Activities from
the National Career Development Guidelines for 9™-10™ grades and
11%-12"™ grades are incorporated into appropriate grade-level lessons.
When appropriate, teachers refer students to counselors. In addition to
the career development curriculum, the advocacy groups are structured
to help students increase self-esteem and self-understanding. The
school has a strong staff development program to prepare faculty and
staff to discuss other age-appropriate topics such as dating violence and
date rape.

(continued next page)
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BEST PRACTICES: ADVOCACY, CONTINUED

Another feature of the program is the requirement for each teacher
advocate to make a yearly visit to the home of each student in his or her
advocacy group. The visits, which are dubbed “REACHING OUT,”
are designed to provide positive feedback to parents on their children.
Teachers complete a short form describing the outcome of the visit. To
provide continuity and better understanding of their students, the
advocates work with their assigned students until they leave high
school.

The advocates and students sign a contract that details the commit-
ment of the advocate and the responsibilities, as well as commitment of
the students. For example, the advocate agrees to provide instruction in
a variety of areas, a positive and safe environment, and a commitment
to be present at meetings and home visits. The student agrees to honor
the meeting dates and to come on time with an open mind and a
positive attitude. Students also fill out an evaluation form that provides
feedback about the lesson or topic and recommendations for improving
or retaining the topic in the curriculum.

Counselors and administrators support the teachers in this program
by providing the curriculum, videos, computer software and materials,
and print materials. They also serve as substitutes when teachers are
absent. While teachers started the advocacy program with some
reluctance and many doubts, they have grown to believe it is an
extremely worthwhile activity that improves student behavior and
increases teacher morale. Clearly, students are being served and the
program is very popular. On the program evaluation, the students
frequently request the program be offered on a weekly basis. While
student attendance has increased significantly since the implementation
of the program, it is interesting to note that students and faculty have
close to perfect attendance on advocacy meeting days.

National Career Development Guidelines (1989) is published by the
National Occupational Information Coordinating Committee.

A.PP.L.E. Resource Guide: Applying Practical Principles for a
Lifetime of Employment is a 1995 publication of Curtis & Associates,
Inc., Keamey, NE. .

This article was published in the Winter 1999 issue of Career Watch, a
publication of the American College Personnel Association.
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TABLE 2

BENEFITS OF COMPREHENSIVE COUNSELING AND GUIDANCE PROGRAMS
As REPORTED BY UTAH SCHOOLS

BENEFITS FOR STUDENTS

1. Guarantees guidance services to all students.

2. Promotes a developmental approach in sequencing guidance activities.
3. Increases the opportunity for counselor-student interaction.

BENEFITS FOR PARENTS

1. Provides support for parents regarding their child’s development.
2. Establishes a system for a student’s long-range planning.

3. Increases opportunities for parent-counselor interaction.

BENEFITS FOR TEACHERS

1. Encourages positive, calendared activities and supportive working relationships.

2. Promotes a team effort to address developmental skills and core competencies.

3. Increases teacher accessibility to the counselor as a classroom presenter and resource
person.

BENEFITS FOR ADMINISTRATORS

1. Creates a structured program with specific guidance content.

2. Provides a means for measuring effectiveness of guidance programs.
3. Enhances community image of the guidance program.

BENEFITS FOR LOCAL BOARDS OF EDUCATION

1. Presents the rationale for including guidance as a comprehensive program in the
school system.

2. Provides district patrons with current data regarding student competencies obtained
through guidance program efforts.

3. Establishes a basis for determining guidance funding allocations.

BENEFITS FOR BUSINESS, INDUSTRY, AND LABOR

1. Provides increased opportunity for collaboration and active participation among
counselors and business, industry, and labor communities.

2. Increases accessibility to the counselor.

3. Prepares a potential workforce with decisionmaking skills, pre-employment skills,
and increased worker maturity.

BENEFITS FOR GUIDANCE PERSONNEL

1. Defines a clear role and function that are educationally based.

2. Eliminates nonguidance functions and revitalizes a professional identity.
3. Provides a tool for program management and accountability.

Source: Utah State Ofﬁqe of Education (1998)
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CHAPTER 2. STANDARDS FOR CAREER
DeVELOPMENT PROGRAMS

Those who want to develop or improve their career development programs are
fortunate to have a wealth of research-based, field-tested standards and models as guides.
Several individuals and organizations have invested a great deal of time and effort to put
together comprehensive models that include not only the content but the organization and
processes that can be used to implement a successful career guidance program. The
majority of exemplary programs we have seen use one or a combination of models and
standards to develop their program. This chapter presents a brief description of these
models. Because most programs also utilize the Secretary’s Commission on Achieving
Necessary Skills (SCANS) competencies as a basis for their activities and/or curriculum,
we have included the skills here as well. Finally, at the end of this chapter, we present the
Utah State Model for Comprehensive Counseling and Guidance which is based on two
standards.

Standards and Models

The National Career Development Guidelines. The NOICC launched the
. ’ National Career Development (NCD) Guidelines initiative in 1986. Its purpose 1s to

strengthen and improve comprehensive, competency-based career counseling, guidance,
and education programs. The NCD Guidelines’ model for a comprehensive career
development program consists of three elements: (1) content, (2) processes, and (3)
structure. The content is defined by competencies, which are broad goals for career
development, and indicators, which describe specific knowledge, skills, and abilities that
individuals must develop to achieve a competency. These are organized into three major
areas: (1) self-knowledge, (2) educational and occupational exploration, and (3) career
planning (see Table 3). Standards state how and at what level or rate individuals will
achieve a specific indicator. They are established by the educational institution, agency,
or business organization and represent local decisions and circumstances. Processes are
approaches used to actually deliver the program content, and structure is the framework
that supports the program’s activities (Kobylarz, 1996).

National Standards for School Counseling Programs. In 1997, the American
School Counselor Association (ASCA) published the book Sharing the Vision: The
National Standards for School Counseling Programs (see Campbell & Dahir, 1997).
This book offers a definition of school counseling programs, its goals, components, and
benefits. More importantly, it presents the standards for three student development
areas—(1) academic, (2) career, and (3) personal/social—and the competencies which
define the specific knowledge, attitudes, and skills that students should obtain or demon-
strate as a result of participating in a school counseling program (see Table 4).
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In Vision into Action: Implementing the National Standards for School Counsel-
ing Programs, Dahir, Sheldon, and Valiga (1998) provide school counselors with the
direction and guidance to implement the standards through a five-phase process:

(1) discussion, (2) awareness, (3) design, (4) implementation, and (5) evaluation. Table 5
includes a summary of the purpose and key questions for each step of the process.

The Comprehensive Guidance Program Model. Gysbers and Henderson (1994)
recommend a comprehensive guidance program model with three elements: (1) content;
(2) organizational framework, activities, and time; and (3) resources (see Figure 1).

The content element identifies student competencies considered important by the
school district for students to master as a result of their school’s comprehensive guidance
program. The organizational framework element contains three structural components and
four program components along with example program activities and counselor time
distributions across the four program components. Finally, the resources element presents
the human, financial, and political resources required to fully implement the program.

The Developmental Guidance and Counseling Program Model. The
Developmental Guidance and Counseling Program model, which was developed by Robert
Myrick (1997), consists of eight goals which characterize almost all developmental guid-
ance and counseling programs. Each goal is further delineated by a set of general objec-
tives that, in turn, can be described more specifically through expected observable out-
comes. In addition, each of the goals are true for all schools (K-12). Particular attention
and emphasis to various objectives are usually grade-level related, considering develop-
mental stages and tasks appropriate for each age group. The eight goals are as follows:

Goal 1: Understanding the School Environment
Goal 2: Understanding Self and Others

Goal 3: Understanding Attitudes and Behavior

Goal 4: Decision Making and Problem Solving
Goal 5: Interpersonal and Communication Skills
Goal 6: School Success Skills

Goal 7: Career Awareness and Educational Planning

Goal 8: Community Pride and Involvement

The goals and objectives of Myrick’s model are guided by seven principles of
developmental guidance programs. These assumptions provide direction as to how a
program can be implemented and evaluated.

1. Developmental guidance is for all students.

Developmental guidance has an organized and planned curriculum.
Developmental guidance is sequential and flexible.

Developmental guidance is an integrated part of the total educational process.
Developmental guidance involves all school personnel.

Developmental guidance helps students learn more effectively and efficiently.

IR S

Developmental guidance includes counselors who provide specialized counseling ‘
services and interventions. .
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TABLE 3

NATIONAL CAREER DEVELOPMENT GUIDELINES’
' COMPETENCIES BY AREA AND LEVEL

Elementary

SELF-KNOWLEDGE

Knowledge of the im-
portance of a positive
self-concept.

Skills to interact posi-
tively with others.

Awareness of the impor-
tance of growth and

‘change.

Middle/Junior
High School

Knowledge of the influ-
ence of a positive self-
concept.

Skills to interact posi-
tively with others.

Knowledge of the im-
portance of growth and
change.

High School

Understanding the influ-
ence of a positive self-
concept.

Skills to interact posi-
tively with others.

Understanding the im-
pact of growth and de-
velopment.

EDUCATIONAL and OCCUPATIONAL EXPLORATION

Awareness of the ben-
efits of educational
achievement.

Awareness of the rela-
tionship between work
and learning.

Skills to understand and
use career information.

Awareness of the impor-
tance of personal re-
sponsibility and good
work habits.

Awareness of how work
relates to the needs and
functions of society.

CAREER PLANNING

Understanding how to
make decisions.

Awareness of the inter-
relationship of life roles.

Awareness of different
occupations and chang-
ing male/female roles.

Awareness of the career
planning process.

Knowledge of the ben-
efits of educational
achievement to career
opportunities.

Understanding the rela-
tionship between work
and learning.

Skills to locate, under-
stand, and use career
information.

Knowledge of skills
necessary to seek and
obtain jobs.

Understanding how work
relates to the needs
and functions of the
economy and society.

Skills to make decisions.

Knowledge of the inter-
relationship of life roles.

Knowledge of different
occupations and chang-
ing male/female roles.

Understanding the pro-
cess of career planning.

Understanding the rela-
tionship between educa-
tional achievement and
career planning.

Understanding the need
for positive attitudes to-
ward work and learning.

Skills to locate, evaluate,
and interpret career
information.

Skills to prepare to seek,
obtain, maintain, and
change jobs.

Understanding how so-
cietal needs and func-
tions influence the na-
ture and structure of
work.

Skills to make decisions.

Understanding the inter-
relationship of life roles.

Understanding the con-
tinuous changes in male/
female roles.

Skills in career planning.

Adult

Skills to maintain a posi-
tive self-concept.

Skills to maintain effec-
tive behaviors.

Understanding develop-
mental changes and
transitions.

Skills to enter and par-
ticipate in education and
training.

Skills to participate
in work and lifelong
learning.

Skills to locate, evaluate,
and interpret career
information.

Skills to prepare to seek,
obtain, maintain, and
change jobs.

Understanding how the
needs and functions of
society influence the na-
ture and structure of
work.

Skills to make decisions.

Understanding the im-
pact of work on indi-
vidual and family life.

Understanding the con-
tinuing changes in male/
female roles.

Skills to make career
transitions.

Source: Kobylarz (1996)
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TABLE 4

AMERICAN ScHooL COUNSELOR ASSOCIATION’S
NATIONAL STANDARDS FOR SCHOOL COUNSELING PROGRAMS

I. Academic Development

Standard A:  Students will acquire the attitudes, knowledge, and skills that
contribute to effective leamning in school and across the life span.

Standard B:  Students will complete school with the academic preparation
essential to choose from a wide range of substantial postsecondary

options, including college.

Standard C: Students will understand the relationship of academics to the world
of work, and to life at home and in the community. '

II. Career Development

Standard A:  Students will acquire the skills to investigate the world of work in
relation to knowledge of self and to make informed career decisions.

Standard B:  Students will employ strategies to achieve future career success and
satisfaction.

Standard C: Students will understand the relationship between personal qualities,
education and training, and the world of work.

I11. Personal/Social Development

Standard A:  Students will acquire the attitudes, knowledge, and interpersonal
skills to help them understand and respect self and others.

Standard B:  Students will make decisions, set goals, and take necessary action to
achieve goals. '

Standard C:  Students will understand safety and survival skills.

Source: Campbell and Dahir (1997), p. 17
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TABLE 5

A SUMMARY OF THE PROCESS TO IMPLEMENT A NATIONAL
STANDARDS-BASED SCHOOL COUNSELING PROGRAM

Step

Purpose

Key Questions

1. DISCUSSION
Develop a vision
statement.

Create a school
counseling leadership
team.

Depict the ideal future.

Decide who needs to be
involved.

What should be the results
of our efforts for students?

What factors need to be
considered?

2. AWARENESS
Review national and
your current program
student competencies.

Use information

Understand the current
situation of your students’
needs.

Be aware of the expectations

What needs to change to .
help our students achieve
success?

and data. of your program.
Review district and Identify key
state standards and issues/challenges.
expectations.

3. DESIGN

Select competencies.

Develop strategies and
activities.

Prioritize and consolidate the
competencies.

Ensure that your program
will impact all students.

Ensure that you have
support from all of the
stakeholders.

What specific outcomes do
we want students to achieve?

What approach will we take
to reach those outcomes?

What political and
institutional factors should
we consider?

4, IMPLEMENTATION

Put the plan into action.

Determine programmatic
actions and strategies that
will produce the desired
outcomes.

Who will do what, when?

5. EVALUATION
Evaluate progress.

Define benchmarks to
measure progress.

Assess student progress in
achieving standards.

How will we know when we
have achieved our goals?

Source: Dahir, Sheldon, and Valiga (1998), p. 32
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FIGURE 1

CoMPREHENSIVE GUIDANCE PROGRAM STRUCTURE
RECOMMENDED BY GYSBERS AND HENDERSON

Content

Organizational
Framework, Activities, and Time

Structural
Components
Definition
Grouped Rationale

by Assumptions
Domains

« Competencies
Student
Competencies

Resources

(Program

Components and \

Example Activities

Guidance Curriculum
Structured Groups
Classroom Presentations

Individual Planning
" Advisement
Assessment
Placement & Follow-Up

Responsive Services
Individual Counseling
Small Group Counseling
Consultation
Referral

System Support
Management Activities
Consultation
Community Outreach

—
+ Resources

Human
Financial
Political

—

kPublic Relations /

f

Elementary
School
Guidance Curriculum 35-45
Individual Planning 5-10
Responsive Services 30-40
System Support 10-15

100

Qotals

Example Distribution of Counselor Time

Percentage
Middle/Junior
High School
25-35
15-25
30-40
10-15
100

\

High
School
15-25
25-35
25-35
15-20

®

Source: Gysbers and Henderson (1994), p. 67
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The Secretary’s Commission on Achieving Necessary Skills. What skills will
preparc our youth to participate in the modern workplace? What skill level